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FOREWORD

This publication is made available to teachers of
vocational agriculture in Indiana for guidance in im-
proving instruc;ion. It is not the intention that these
outlines and suggestions be followed blindly. In fact,
they are to be used as guides only. They should prove
helpful to teachers in the development of lesson plans
and in the preparation of lists of references and ﬁeach~
ing materials. They should not be considered as a final
product, but merely as points of departure for improve-
ment of curricula and lesson plans.

For thils contribution we are indebted deeply to
teachers of vocational agriculture in Tippecanoce County.

Special recognition is due Mr. L. A. Wood, critic teacher,

~for the thought and time he gave to the preparation of

the manuscript. Acknowledgment is due also to Mr. S. B.
Pershing, county agricultural agent, and to Vocational
Teachers Lloyd Powell and A. A. Dull, who served with
Mr. Wood on the central unit of the committee. Other

deserved acknowledgments are made elsewhere in this report.

Z. M. Smith

State Supervisor of Agricultural Education
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COURSES OF STUDY IN VOCATIONAL AGRICULTURE
FOR
TIPPECANOE COUNTY, INDIANA

PART T
Introduction

The Nature of the Report. For some time there has been

a growing dissatisfaction, among leaders in agricultural ed-
ucation, with the content and organization of courses of

study in vocational agriculture. As a consequence of such
dissatisfaction, there has developed in Indiana, a state-

wide movement for the improvement of the agricultural part

of the curriculum in the rural high schools. This report,
which deals with courses of study in vocational agriculture,
is an eutgrowth of this movement as it has developed in Tippe-

canoe County. The materialuformthe reportwwas”prepared"b

lleved however, that teachers of agriculture who work else-
where may find helpful suggestions in the material when
they undertake to develop and organize courses of study. (1)

A teacher should not, of course, merely copy and follow

N“‘\—w
1
( )The State Board for Vocational Education in India;:\“%7
requires that each teacher of vocational agriculture in the i

state develop courses of study adapted to the agricultural
conditions of the patronage area of the school in which he
| teaches. These courses of study must be approved by the
i State Supervisor of Vocational Education in Agriculture.

s g




in detail the courses of study presented here, regardless

of where he may be working. All courses of study should be

" developed and varied according to the instructional conditions

under which they are to be used. Consequently, the courses
of—study described here cannot be other than suggestive 1il-
lustrations for teachers of agriculture who are working

under conditions different from those which exist in Tippe-

canoe County.

Procedures Followed in Developing the Content of the Report.

The agricultural part of the high-school curriculum and the
detailed courses of study described here are the result of
both objective investigations and subjective judgment. The
development of these courses of study has been based on

three assumptions: (a) the primary aim of vocational edu—

W

uatlon in agrlculture is to prepare the Vo'“atlona1 pupil for

e

prof101ency in the production and marketing of farm produots,

(b) hlghly effectlve teaching for proflclency in farming re-

qulres dlrected.partlclpatlon in the act1v1tles 1nvolved

in farmlng; (c) the p0351ble range df effectlve teachlng

depends upon the klnds of farmlnv act1v1t1es Whldh are acces—

sible to the puplls.

~

The committee interpreted these assumptions to mean
that the agricultural conditions of the areas in which the

pupils live and study are suggestive of both objectives and

(2)

content for vocational education in agriculture Con-

sequently, in order to secure an adequate basis for develop-

(2)A teacher working in a given school should take in-
to consideration not only the agricultural conditions of
the area, but also other factors, such as the capacities
of his pupils, the time alloted to the course of study,
and the teaching materials availlable.




dless . ing courses of study for the schools in Tippecanoe County,
uld be a careful study was made of the agricultural conditions in
onditions the county.

ourses , Data were secured in regard to such conditions as the

e

ve il- , number and size of farms, types of soils, percentage of
ng land in cultivation, types of farm enterprises, the fre-
Tippe- i quency of each enterprise, and the amount of production in

respect to each enterprise.(5) Information in regard to

Report. f profitable farm enterprises was also secured from farm ac-
nd the f count summaries prepared by Purdue University. Furthermore,
1t of . consideration was given to the conclusions and recommend-
The { ations of the Tippecanoe County Agricultural Planning Com-
on . mittee. Finally, the data gathered from the sources just
edu- ; mentioned were supplemented by informatiogrgecured by inter-
pil for viewing people in the county who were interested in vocation-
. s R R e e !
roducts; al education in agriculture and who were connected with either
.
iing re- ; agricultural or educational activities. Among those inter-
;
ved f viewed were progressive farmers and high-school principals.
e |
iing l All the evaillable information was organized and summar-
irea® :
e acces- i ized in order to determine such factors as the important types
SN gy ‘
of farming, theilr component enterprises, and the probable
1ean ‘ future trends in farming‘in Tippecanoe County. Since effect-
h the ; ive courses of study must give special consideration to the
res and . ma jor enterprises of farming, the committee tried to deter-
Con- . mine the more significant or major enterprises in the farm-
jevelop- = (5)Types of data desirable as a basis for constructing
; courses.of study in vocational agriculture, and procedures for
ke in- , coll§ct1pg these data, are described and illustrated in the
s of , publlcat}on, "A Study in Curriculum and Course of Study Building
les in Vocational Agriculture," Indiana State Board for Vocational

iy, ’ Education, Purdue University co-operating.
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ing of the county. Farm enterprises were classified as
major enterprises if they met one or more of the follow-
ing criteria:

1. The enterprise is an important source of income,

2. The enterprise 1s necessary in carrying out some
other profitable enterprise.

5. The enterprise is valuable in maintaining or build-
ing soil fertility.

4. Farm account summaries indicate that the enterprise
is important in successful farming.

All other enterprises were classified as minor.

In accordance with the agricultural data available and
the criteria cited in the foregoing paragraph, the farming
enterprises in Tippecanoe County were classified as follows:

Ma jor enterprises - farm management, marketing, farm

shop, soils, swine, beef cattle, dairy cattle,
poultry, corn, wheat, oats, legume hays, grasses,
soy beans.,

Minor enterprises - sheep, horses, rye, Irish potatoes,

tomatoes, tree fruits, small fruits, gardening.

Each enterprise was analyzed inbto the jobs or activities
which seemed to be essential in the successful carrying out
of the enterprise. These jobs, or activities, became the
bases of the various units of instruction which were includ-
ed in the curriculum(%) and courses of study. The agricul-

tural conditions of Tippecanoe County are not entirely uni-

(4)The term 'curriculum' is used to refer to several
courses of study which, taken together, make up the agricul-
tural part of the high-school curriculum.,
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form. Therefore, an attempt was made to designate those
job-units which are important throughout the entire county.

When the farm enterprises and jobs were distributed
among the various courses of study, consideration was given
to the following factors: (a) the vital significance of
the enterprise or job for successful farming, (b) the uni-
fying and co-ordinating character of the enterprise or job,
(c) the complexity or difficulty of the enterprise or job. (5)
In general, those farm activities which are of vital signifi-
cance for successful farming and are neither highly complex
nor difficult, were placed in the first part of the curriculum.
Those activities of minor importance, or of a co-ordinating
character and relatively complex, were placed in the last
part of the ourriculum.

It is a common practice in the township high schools
in Tippecanoe County to group boys who elect agriculture in
the ninth and tenth grades into one’class; while boys who
elect agriculture in the eleventh and twelfth grades are
grouped into a second class. Courses I and II in vocational
agriculture are offered to boys in the ninth and tenth grades
in alternate years; and Courses III and IV are offered in the
eleventh and twelfth grades in alternate years. Therefore, in

the distribution of farm enterprises and jobs among the courses

In making adjustments to any particular teaching sit-
uation, consideration should also be given to the immedliate
needs or interests of pupils; for example, the needs and in-
terests which arise in connection with supervised farm prac-
tice.
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of study, no distinction was made between Courses I and

TT or between Courses III and IV. As a rule, the distri-
bution of enterprises and jobs was made as follows: (a)

ma jor enterprises, with the exception of the managerial as-
pects, were placed in Courses I énd IT; (b) minor enterprises
and management’aspects of enterprises were placed in Courses
IIT and IV; (c) operative jobs and jobs of vital significance
were placed in Courses I and IT; (d) managerial jobs and

jobs of minor importance were placed in Courses III and IV.

Some exceptions were made to these procedures when a manager-
ial job was thought to be relatively simple, or a course of
study was thought to have too many jobs in it. For example,
"Deciding the Type and Scope of the Corn Enterprise on our
Farm" was placed in Course I and the "Oat Enterprise™ was
placed in Course IV.

Organization of the Report. A summary of the agricultural

part of the curriculum is presented in Part II. 'This curricu-

lum outline includes a list of enterprises to be studied, a
1ist of the related jobs, the number of the course of study

to which each job is assigned, and the time allotment for

each job. The time allotment for each job represents an esti-
mate made by the teachers of agriculture. The farm-shop en-
terprise was omitted from the curriculum outline. This was
done primarily because there was a lack of appropriate in-
structional Ffacilities in the schools of the county. How-
ever, a suggested distribution of farm-shop jobs may be found

in the appendix.
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In Part III, the four courses of study into which the
curriculum is divided are described in some detall, and the
farm jobs to be considered in each course are listed. The
time of the year when each job is to be studied and a time
allotment for each job are also given. In addition, teach-
ing plans are provided for each job-unit of instruction.

These teaching plans are not developed in detail. They
are only suggestive of the content and methods appropriate
for each job-unit of instruction.

Each teaching plan consists of five sections, which are
labeled A, B, C; D, and E, respectively. .

Section A, Key Questions, is intended both to indicate

the content and to limit the scope of the job-unit of in-
struction. The questions listed should be of service to
the teaoher.in helping him to avoid needless repetition of
subject matter. They are for the teacher's use only, and
they do not represent a complete or a detailed analysis.
Section B, References, includes a 1list of reading ma-
terials which seem to be useful in the study of the unit.

Section C, Teaching Materials, provides suggestions in

regard to materials which the teacher may find helpful. Any
teacher, no doubt, will need to make additlons to these

lists.

Section D, Laboratory and Field Activities, 1s intend-

ed to give examples of activities which the teacher may
take up with the class as a group, when he wishes to add

concreteness to the job-unit of instruction. However, neilther

a laboratory period in the classroom nor a field trip should




be undertaken until the teacher has determined his object-

ives, has carefully outlined the procedures to be followed,
and has provided the necessary materials and equipment.
Laboratory and field work should not be merely time-consum-
ing activities. |

Section E, Supervised Farm Practice Activities, 1s per-

heps the most important section of the teaching plans. Some
of the suggestions given may seem jmpracticable, but they
are made with the understanding that supervised farm practice
asctivities should be carried out on the home farm and with the
full cooperation of the pupil's father. Supervised farm prac-
tice for each boy should be developed in accordance with the
needs of the boy and with the principles of good farm manage-
ment. |

The appendix contains a 1list of farm-shop jobs and sug-
gestions for the distribution of these jobs to the various

years of work.




